
SOUTH DAKOTA DEPARTMENT OF EDUCATION  
SPECIAL EDUCATION PROGRAMS 

  
Parkston School District 

Continuous Improvement Monitoring Process Report 2003-2004 
 
Team Members:  Barb Boltjes, Team Leader, Chris Sargent and Donna Huber, Education Specialist 
 
Dates of On Site Visit: February 19 and 20, 2004 
 
Date of Report:  March 6, 2004 
 
This report contains the results of the steering committee’s self-assessment and the validation of the self-assessment 
by the Special Education Programs. The report addresses six principles – General Supervision, Free Appropriate 
Public Education, Appropriate Evaluation, Procedural Safeguards, Individualized Education Program and Least 
Restrictive Environment. Each principle is rated based on the following scale: 

 
Promising Practice  The district/agency exceeds this requirement through the implementation of innovative, 

high-quality programming and instructional practices. 
 
Meets Requirements 
   The district/agency consistently meets this requirement. 
 
Needs Improvement The district/agency has met this requirement but has identified areas of weakness that left 

unaddressed may result in non-compliance. 
 
Out of Compliance  The district/agency consistently does not meet this requirement. 
 
Not applicable   In a small number of cases, the standard may not be applicable for your district/agency. If 

an item is not applicable, the steering committee should briefly explain why the item is 
NA. Example – no private schools within the district boundaries. 
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Principle 1 – General Supervision 
eneral supervision means the school district’s administrative responsibilities to ensure federal and state 
egulations are implemented and a free appropriate public education is provided for each eligible child 
ith a disability.  The specific areas addressed in principle one are child find, referral procedures, 

hildren voluntarily enrolled by parents in private schools, students placed by the school district, 
mproving results through performance goals and indicators (assessment, drop out, graduation), 
rofessional development, suspension and expulsion rates. 

teering Committee Self-Assessment Summary 
ata sources used:  
• Parkston Advance 
• Parkston School District Comprehensive Plan 
• Newspaper Clippings 
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• Preschool screening 
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• Interagency agreements,  
 
Meets requirements 
The steering committee reported the district has proceedures in place and is meeting the requirements of 
child find.  In regard to the district’s referral proceedures, the district has implemented the comprehensive 
plan, which contains all of the necessary components of a comprehensive referral process.  
 
The steering committee stated the Parkston School District does not have any private schools within the 
district nor does it have any students enrolled in private schools.  
 
The steering committee reported all children are included in the statewide assessment program.  The goals 
and objectives for each student are aligned with content standards, which are aligned with the statewide 
standards and assessments.  
 
The steering committee stated there have been no long-term suspension or expulsions and as a result, 
there is no need to revise policy, procedures, and practice.   
 
The steering committee noted 100% of the staff is fully certified, training is provided when needed, both 
certified and non-certified staff is supervised by certified staff.  The school district has in place, a plan to 
evaluate all certified personnel.  Furthermore, training is provided to all district staff as individuals or 
supervisors identify priorities. 
 
Validation Results 
 
Promising practice 
CBM data collection 
Curriculum based measurement is a method of collecting data through assessment in the areas of reading 
and math.  The Parkston school district uses the data to determine automaticity of skills in reading and 
math for each student.   
 
Curriculum based measurement measures basic skills, student growth or rate of progress.  It provides for 
decisions to make based upon factual data, indicates automaticity, monitors student movement through 
the curriculum and is a way to collect data of what is happening in the classroom. 
Probes are a random selection of works a student may encounter throughout the school years, conducted 
in reading and math weekly to students in grades kindergarten through fourth grade and biweekly in 
grades five and six.  They are one minute long in reading and one to five minutes in math, depending on 
the grade level.   
 
Rate of growth varies in relationship to age and grade level. This method measures student progress and 
the trend of the scores. Graphing gives teachers, students and parents a visual picture of student progress, 
indicates successful methods of interventions, provides for continual monitoring and assists with student 
assistant team and special education referrals. 
 
Teachers, parents and students can discuss and gain more information about what is happening in the 
learning process.  Graphs are easier to understand than letter grades or percentages. Progress can be 
checked anytime. 
 
Business book Buddies 
The Parkston school district has developed a program, for grades K-2, where children and their parents 
attend an evening session and learn how to work with their children on different reading strategies.  These 
events are based on a theme such as Halloween or the firehouse.  Community involvement became a 
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primary goal. The district worked hard to get the students excited about attending the upcoming event.  
However, the students could not attend if they did not bring a parent with them. 
 
The second grade teachers and the reading specialist decided this would be their academic goal for the 
year.  The first step was to network locally and the district decided that the events would take place four 
times a year. The second step would be to determine who would be the first “Business Partner”.  The 
business partner is important because they provide funds to cover book costs, and refreshments for the 
evening.   
 
The third step was setting the theme.  The theme for the first event was developed around the football 
season.  The football coaches and cheerleading advisors worked with on the event.  It provided an 
opportunity for children to work with players and cheerleaders in a different atmosphere.  Books and 
refreshments all were related to the theme of the event. Scheduling a place to carry out the activity was 
the next step in the process.   
 
The next step was the kickoff in the K-2 classrooms.  The cheerleader dressed in their uniforms and 
visited each classroom, performing cheers based on reading and handed out a personal invitation to each 
student.   The invitation read like a recruitment letter to a prospective athlete.  The parents were instructed 
to call the “athletic director” (the school secretary) to RSVP. The note also informed parents the football 
players and cheerleaders would read to the “Little Trojans” (students) while the parents went off to 
the “locker room” (classroom) for some tips by the “coaches” (teachers).   
 
Approximately 40 minutes was spent reading to the children and also sharing information with parents.  
Following snack, the students picked out their book to take home to keep.  The goal of the program is 
to give parents the resources they need to help their children learn at home.   
 
Early Childhood Programs 
The Parkston school district has developed and implemented early childhood program options for all 
students.  Special needs students are integrated into these available options. 
 

1. Begindergarten:  This program is offered to students who are age 5 by September 1 of the 
current year.  These are students whose parents initially decided to hold back from starting 
Kindergarten due to academic reasons or social readiness. These students attend five mornings a 
week. 

 
2. Pre-school:  This inclusive program is offered to students who are age four by September 1 of 

the current year.  It benefits all students in preparing for the kindergarten program.  Students can 
go from pre-school to Begindergarten, but this decision is left up to the parents.  The fee is $45.00 
a month, which includes the snack.  These students attend two half-days a week.  The schedule is 
Monday -Wednesday morning, Tuesday-Thursday morning or Tuesday Thursday afternoon. 

 
3. Head Start:  Through and interagency agreement developed between Parkston School District 

and South Central Child Development, Inc., this program is currently being offered in our 
community, but primarily in the participant’s homes.  There are certain guidelines that need to be 
adhered to, but this has been a fantastic partnership. This particular program serves children ages 
3 to school age.  The students attend on Monday-Wednesday mornings.  

 
After School Program (homework priority) 
This after school study hall is provided to Kindergarten through 6th grade on Tuesday and Thursday until 
4:30PM.  The students are provided a snack before beginning the program.  The students are divided into 
three groups K-2-3 and 4-6. First grade was in a group by themselves. Some students may work 



independently.  A parent or teacher refers the student.  The purpose of the after school program is to assist 
students in completing their homework.  There are several certified staff and high school students 
working as assistants.  Even though homework is a priority, other activities are available (games, flash 
cards and reading). 
 
Meets requirements 
The monitoring team agrees with the steering committee data for Principle One, General Supervision as 
meeting the requirements with the exception of the issue identified under “Out of Compliance”. 
 
Out of compliance 
ARSD 24:05:17: 03 Annual report of children served 
The district does not have documentation to verify services were being provided to one student listed on 
the district’s 2002 child count.  Interviews also confirmed there was not an IEP in effect on December 2, 
2002 for this student.  The Department of Education will withhold from the district the Individual with 
Disability Act (IDEA) federal funds for the misclassified student. 
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Principle 2 – Free Appropriate Public Education 
ll eligible children with disabilities are entitled to a free appropriate public education in the least 
estrictive environment.  The specific areas addressed in principle two are the provision of FAPE to 
hildren residing in group homes, foster homes, or institutions, making FAPE available when a child 
eaches his/her 3rd birthday and providing FAPE to eligible children with disabilities who have been 
uspended or expelled from school for more than 10 cumulative days. 

teering Committee Self-Assessment Summary 
ata sources used: 
• Parkston School District budget 
• File reviews 
• Student surveys 
• Parent surveys 
• Staff surveys 
• State data tables 
• Comprehensive plan 
• Administrative special education file,   

eets requirements 
he steering committee stated the budget indicates that revenue has been earmarked for the provision 
f services.  In all files reviewed, all of the related services were addressed and provided. 

he steering committee reported training is provided to administrators as to meet the requirements of the 
aw and furthermore, no special needs students have been suspended or expelled for more than 10 days.   
alidation Results 

eets requirements 
he monitoring team agrees with all areas identified as meeting the requirements for free appropriate 
ublic education as concluded by the steering committee. 
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nsive evaluation is conducted by a team of knowledgeable staff, which also includes parental 
 individualized education programs for 
ree are written notice and consent for 

n procedures and instruments, eligibility determination, reevaluation and continuing 
elig li
 
Steering Committee Self-Assessment Summary

 
 comprehe

Principle 3 – Appropriate Evaluation

A
input.  A valid and reliable evaluation will result in effective
eligible students.  The specific areas addressed in principle th
evaluation, evaluatio

ibi ty. 

 
Dat

ol District policy manual 

• Staff surveys 
es 

on page 15-16 of the 

t or guardian did or did not receive a copy of the evaluation. 

ions with knowledgeable staff are conducted 

 upon evaluation results and classroom performance. 

he steering committee reports the district has been unable to track down or locate files for students 
. 

a sources used: 
• Parkston Scho
• File reviews 
• Student surveys 
• Parent surveys 

• State data tabl
• Comprehensive plan 
• Administrative special education file,   

 
eets requirements M

According to the steering committee, files reviewed where evaluation results were available, the steering 
committee reported 100% of the students were evaluated in the area of the suspected disability.  
Furthermore, qualified personnel conduct the evaluations, a multidisciplinary team determines if the child 
had a disability according to the SD eligibility guide and determines if the child requires services. 
 

he steering committee state information provided in the data statements T
comprehensive plan indicates the evaluation or reevaluation procedures and instruments meet the 
minimum requirements. Upon completing the administration of tests and other evaluation materials as 
required by chapter 24:05:25, the individual education program team and other individuals required by § 

4:05:25:04:02 shall determine whether the student is a student with a disability. 2
 
Of the 18 files reviewed, the steering committee reported 15 indicated that a copy of the evaluation report 
was provided to the parent.  Of the files for “Our Home” students, the steering committee is unable to 

etermine if the parend
 
Of the parents surveyed, 14 of 15 agreed that they did receive copies of the evaluation results.  All 
vailable evaluations indicate that comprehensive evaluata

with parental input.   
 
Of the 18 files reviewed, determination was made that eight of the files were re-evaluations.  Of these 
ight files, all were completed in the three-year timelines.  e

 
Prior notice indicates the purpose is to meet federal guidelines, determine eligibility, and to determine 
needs if the student qualifies.  After spot-checking eight student files of students who were dismissed 
ach dismissal was basede

 
Needs improvement 
T
placed in “Our Home”
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Validation Results 
 
Meets requirements 

grees with all areas identified as meeting the requirements for appropriate 
ied under “Out 

f Compliance”. 

The monitoring team a
evaluation as concluded by the steering committee, with the exception of the issues identif
o
 
Needs Improvement 
Refer to areas identified as Out of Compliance under Principle One, general supervision.  
 
Out of Compliance  
ARSD 24:05:22:03  Certified child 
A certified child is a child in need of special education or special education and related services who h
received a multidisciplinary evaluation and has an individual education program formulated and a

as 
pproved 

y a local placement committee.  Documentation supporting a child’s disabling condition as defined by 

e. 

 student listed on the child count as emotionally disturbed must be reevaluated to determine eligibility 

ted on the child count as other health impaired must be reevaluated in the area of 
chievement as only a developmental test was administered. The child’s birthdate is 11-3-96. The current 

sability did not qualify for special education and 
lated services as determined by the eligibility guidelines for South Dakota.  However, the team decided 

ent why standards and procedures used 

b
Part B of the Individual with Disabilities Education Act must be maintained by the school district for 
verification of its annual federal child count.  This definition applies to all eligible children ages 3-21 
inclusive, and to only those children under the age of 3 who are in need of prolonged assistanc
 
A
under Part B of the Individuals with Disabilities Education Act.  The student transferred from Abbott 
House in Mitchell and is currently placed at “Our Home”. The only evaluation available is an 
achievement test using the Woodcock Johnson-Revised dated 4-11-03. 
 
A student lis
a
evaluation report includes an intelligence test, motor test, speech and language and a developmental test. 
The team must meet following completion of achievement testing to consider educational impact and 
eligibility.  
 
A student listed on the child count as specific learning di
re
to complete the IEP team override form.  The team must docum
with the majority of students resulted in invalid findings for this student.  The monitoring team 
determined the answer to this question was incomplete. 
 
ARSD 24:05:25:04.03 Determination of eligibility 
The IEP team must meet to determine eligibility for a student placed on the child count as a specific 

arning disability.  The child does not qualify as learning disabled however, there is information 
vailable in the file which suggests the student may qualify as other health impaired.  The file refers to 

 the student file. The team must consider all information and 

le
a
medical information but it is not currently in
determine the appropriate disability category. 
 
 
ARSD 24:05:25:04 Evaluation procedures 
The evaluation team must consider a variety of assessment tools and strategies to gather relevant 
functional and developmental information about the child, including information provided by th
Through the review of fifteen student records, the monitoring team found the district staff gathers dat
from classroom teachers to use as functional information in the evaluation process.  During interviews, 
special education staff reported a lack of understanding concerning gathering a

e parents.  
a 

nd reporting functional 
ssessment.  The monitoring team noted a written summary of functional information was not a



 
 

ion report or in the present levels of performance.  The students’ 
ir progress in the general curriculum and the development of 

consistently included in the evaluat
present levels of academic performance, the
annual goals and short-term instructional therefore did not link to evaluation. 
 
ARSD 24:05:25:06 Reevaluations 
ARSD 24:05:27:01.03 Transition services 
Transition services are a coordinated set of activities for a student, designed within an outcome-oriented 
process, which promotes movement from school to post school activities, including postsecondary 
education, vocational training, integrated employment (including supported employment), continuing an
adult education, adult services, independent 

d 
living, or community participation.  The coordinated set of 

ctivities shall be based on the individual student’s needs, taking into account the student’s preferences 

Through review of nine files and staff interviews, the monitoring team noted transition evaluations were 
n ng transition services and activities.  District staff  
s r, were unsure of how to proceed.  

i
 
S

a
and interests, and shall include instruction, related services, community experiences, the development of 
employment and other post school adult living objectives, and if appropriate, acquisition of daily living 
skills and functional vocational evaluation. 
 

ot administered prior to age 16 to assist in developi
tated they knew assessment was necessary, howeve
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Principle 4 – Procedural Safeguards
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arents of children with disabilities have certain rights available.  The school makes parents aware of 
c areas addressed in principle four are adult 

ghts, content of rights, consent, written notice, confidentiality and access to records, 
nd n plaint procedures, and due process hearings. 

teering Committee Self-Assessment Summary

hese rights and makes sure they are understood.  The specifi
tudent/transfer of ri

epe dent educational evaluation (IEE), com

 
at

icy manual 

• Staff surveys 
es 

he steering committee noted the data supports the requirement under IDEA that parents are informed of 

in the district’s Family Education Rights and Privacy 
ct policy and comprehensive plan. The district does provide the parents of a child in need of special 

ent of the child and 
e provision of a free appropriate public education. 

a sources used: 
• Parkston South Dakota pol
• File reviews 
• Student surveys 
• Parent surveys 

• State data tabl
• Comprehensive plan 
• Administrative special education file   

eets requirements 

heir parental rights.  The district has in place, procedures as stated in the comprehensive plan that 
rovides and meets the requirements of surrogate parents.  Parents are notified of all relevant information 
or which consent is being sought in their native language. 

he steering committee noted the information found 

ducation or special education and related services with the opportunity to inspect and review all 
ducational records concerning the identification, evaluation, and educational placem
h
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licies and procedures are in place for responding to 
quests of due process and are located in the comprehensive plan or parental rights document.  District 

 are in place for responding to requests of due process and are located in the 
omprehensive plan or parental rights document. 

According to data table “L” the district has had no complaints during the past three years.   Both the 
comprehensive plan and the parental rights brochure address the complaint process. 
 
The steering committee reported the district po
re
policies and procedures
c
 
Validation Results 
 
Meets requirements 
The monitoring team agrees with all areas identified as meeting requirements for procedural safeguards as 
n
 

ld with a disability that is 
eveloped, reviewed and revised by the IEP team, which includes the parent.  The specific areas 

ion components for secondary IEPs, annual 
rom early intervention program, and IEP related issues. 

 
Steering Committee Self-Assessment Summary

oted by the steering committee. 

 
The Individualized Education Program (IEP) is a written document for a chi

Principle 5 – Individualized Education Program

d
addressed in principle five are IEP team, IEP content, transit
reviews, transition f

 
Dat

Dakota policy manual 

• State data tables 
e plan 

eets requirements 

f the files and information reviewed, written notice is provided for all IEP meetings and includes all 

he documentation reviewed maintains that the transition plan for students are a coordinated set of 
e activities based on transition delivery.  The information and documentation 

bove ensures that appropriate development of each eligible student’s IEP is in place and effective. 

a sources used: 
• Parkston South 
• File reviews 
• Student surveys 
• Parent surveys 
• Staff surveys 

• Comprehensiv
• Administrative special education file   

 
M
The steering committee noted the information reviewed affirms that the IEP team requirements and other 
identified responsibilities are met as outlined in the comprehensive plan.  
 
O
required content.  The information reviewed affirms the district does ensure that all required content is 
contained within the IEP document. 
 
T
appropriate or applicabl
a
 
Validation Results 
 
Meets requirements 
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ciple Five, Individualized Education The monitoring team agrees with the steering committee data for Prin
Program as meeting requirements, except in the area of IEP content.  See information under out of 
compliance. 
 
Out of compliance 
ARSD 24:05:27:01.03 Content of individualized education program 
A student’s IEP must contain present levels of performance based upon the skill areas affected by the 
tudent’s identified disability.  The present levels of performance are based upon the functional 

 comprehensive evaluation process.  In 15 of 22 student files 
s
assessment information gathered during the
reviewed by the monitoring team, present levels of performance were not linked to functional evaluation 
and did not contain skill-based strengths, needs or how the disability affects the child’s involvement and 
progress in the general curriculum.   
 
ARSD 24:05:27:13:02 Transition Services 
Transition services are a coordinated set of activities for a student, designed within an outcome-oriented 

ocess, which promotes movement from school to post-school activities.  The coordinated set of 
s 

ent of 

 five student files, no transition information was provided in the present levels of performance.  In 
addition, a transition plan was not written to address the five transition areas on the IEP.  Special 
e s career assessment, Catch the Wave, Youth 
Leadership, Vocational Rehabilitation and connections with Lewis and Clark Behavioral Health however, 

ese activities are not documented on the student IEP.  

ecide where the IEP services are to be 
ation begins in the general education classroom for school age students. The specific 

area d cisions, consent for initial placement, least restrictive 
env n es, preschool children, and LRE related issues. 
 
Steering Committee Self-Assessment Summary

pr
activities shall be based on the individual student’s needs, taking into account the student’s preference
and interests, and shall include instruction, related services, community experiences, the developm
employment and other post school adult living objectives, and if appropriate, the acquisition of daily 
living skills and functional vocational evaluation.  
  
In

ducation staff mentioned transition activities provided such a

th
 

Principle 6 – Least Restrictive Environment
 
After the IEP is developed or reviewed, the IEP team must d
provided.  Consider

s a dressed in principle six are placement de
iro ment procedur

 
Dat

istrict policy manual 

• Parent surveys 

eets requirements 
cted and a review of IEP documents, the steering committee reported all children 

ceive services in their least restrictive environment and have support access where required or 

a sources used: 
• Parkston School D
• File reviews 
• Student surveys 

• Staff surveys 
• State data tables 
• Comprehensive plan 
• Administrative special education file   

 
M
From survey data colle
re
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 district 

alidation Result

beneficial.  Furthermore, the least restrictive environment is also addressed on pages 47-51of the
comprehensive plan. 
 
V  

eets requirements 
he monitoring team agrees with all areas identified as meeting requirements for least restrictive 
vironment as noted by the steering committee. 
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